Aboriginal Resource Trail VELS Guide for RBG Education Staff

Levels 1 – 4

The following points are a summary of the most significant modifications to the ART program in light of VELS requirements. If you do not already mention these points please begin to include them in your discussion and learning experiences with students. You will also be able to discuss these with visiting teachers if they are unsure as to how we meet VELS. Feel free to be pro-active about giving teachers this information in your discussions with them. Our evaluation sheets have been modified to get very clear responses about how we meet teacher’s needs to meet the VELS requirements.

· Connections to Health Domain: The Kulin Nation knew how to use the resources the land provided them with to sustain themselves, live healthy life-styles. Significant amounts of plant food which was collected by women, supplemented by some meat. Methods of food gathering was a sustainable use of the land and its plant resources.

· Connections to Interpersonal Development Domain: Allow time for students to contribute opinions and listen actively to other people’s opinions.

· Connections to Personal Learning Domain: Ask at the beginning of the session what the students intend to learn, allow them opportunities to question and clarify meanings. Remember to ask them at the end of the session, what did you learn today that you didn’t know before? Asking early years children, ‘what did you like best today?’ can also glean an idea of learning.

· Connections to Civics and Citizenship Domain: Nurture respect for the Kulin Nation as traditional custodians of this land. For Levels 1 and 2 the focus is on the importance of diversity in the community.

With Middle Years and older discuss lack of citizenship for Aboriginal People ie they were only given the right to vote in the 1960’s (see http://en.wikipedia.org/wiki/Human_rights_in_Australia). You need to also be familiar with the history of the Mission (see ART Teacher’s Kit) and be able to discuss the rights of the Kulin as citizens of Australia during this period. (Levels 3 and 4).
· Connections to the Arts Domain: Use the art experiences (ochre and cumbungi) to discuss the role has to express our sense of belonging to a place, to land. Students need the opportunity to create, present, discuss experiences, share, make links to other cultures.

· Connections to Humanities Domain: Through looking at change over time, and examining artefacts and maps, students need to understand the significance of cultural groups (The Kulin) and see example of their sustainable use of resources. They need to understand this with particular relevance to Melbourne and the RBG site (see ART kit).

· Connections to the Science Domain: students need to understand the human influences in the environment, and how they affect the survival of living things. They explain how sustainable practices have been developed and/or are applied in their local environment. As part of the program students become aware of the way Aboriginal life is connected to the land; their reliance on the land to sustain them physically, their knowledge of the biological world and their sustainable ways of living.

· Connections to Communication Domain: Students listen to information provided but are also asked to interact with their presenters, formulate questions and draw on their own personal experiences. They can be asked to empathise with a different culture’ s point of view. Presenters use non-verbal strategies and there is recognition of the importance of peer interaction. 

· Connections to Design, Creativity and Technology Domain; Students explore differences between natural products and artefacts, and learn that materials can be recycled and reused to produce new products. They play with and manipulate materials in both a free and focused manner to foster development of their design and technical skills.

· Connections to the Thinking Processes Domain: With encouragement and support, they wonder, question and become adventurous in their thinking about these contexts. Students practice using all of their senses to develop skills in making observations which they share and record. Students begin to look for simple patterns in their observations by classifying familiar items and by looking for similarities and differences. Pitch open rather than closed questions. Allow children time to think deeply and to have the ‘sense of wonder’. Include problem-solving activities and reasons for their conclusions eg how did Aboriginal People heat water?

The following chart provides further information about links between VELS and our programs.
	Strand: Physical, Personal and Social Learning

The Aboriginal Resource Trail is designed for a range of students from Early Childhood through to Secondary and Tertiary Levels. Within the strand, Physical, Personal and Social Learning the Aboriginal Resource Trail Program is able to include criteria in each of the domains however its main emphasis is in the area of Civics and Citizenship.



	Domain: Health and Physical Education

In this program we look at how Aboriginal people use the land to sustain them. They have an intimate knowledge of plants and plant habitats and this ensured the health and survival of Aboriginal communities, prior to settlement. We look at their use of indigenous plants as food sources and the ways they celebrated using food, for example the community gathering when the Bunya Bunya Pine is ready for harvesting

Standards: Level 3

Dimension: Health knowledge and promotion

Students explain basic concepts of identity and use simple strategies to maintain and support their self worth. They describe how physical and social components in the local environment contribute to well being. They identify healthy eating practices and explain some physiological, social, cultural and economic reasons for people’s food choices

Standards Level 4

Dimension: Health knowledge and promotion

They identify and discuss the validity of the ways in which people define their own and other people’s identity. They analyse and explain physiological, social, cultural and economic reasons for food choices.



	Domain: Interpersonal Development

In this program respect for the culture of Aboriginal people is paramount. Students will be asked to understand different points of view.

Standards: Level 2

Dimension: Building social relationships

Students identify the feelings and needs of other people.

Standards: Level 3

Students demonstrate respect for others and exhibit appropriate behaviour for maintaining friendships with other people.

Standards: Level 4

Students demonstrate, through their interactions in social situations, respect for a diverse range of people and groups. They accept and display empathy for the points of view and feelings of their peers and others.



	Domain: Personal Learning

In this program students are encouraged to listen, ask questions and clarify understandings. 

Learning Focus: Levels 1 & 2
Students reflect on their own learning by responding to prompts such as, “What do you know now that you didn’t know before?” Students begin to take the initiative as learners by asking questions when needed.

With teacher support, students develop simple protocols to assist them to learn effectively such as listening attentively



	Domain: Civics and Citizenship

In this program students are made aware of the Boonerwrung and Woirwurung people who are part of the Kulin nation who are the traditional custodians of the land around central Victoria and the coast from Werribee through to Wilson’s Promontory. The history of the Kulin nation is explored through maps, artefacts, ochre painting, rope making using cumbungi, and the uses of indigenous plants. Particular reference to respect for all cultures is fostered.

Learning Focus: Level 2
They begin to appreciate the similarities and differences between individuals and groups, including the language, cultural and religious groups, which make up the Australian nation. They begin to appreciate the common values important to groups and individuals; for example, fairness, tolerance, understanding and respect. They explore the purpose and benefits of school, community and national events. Students investigate the ways individuals, families, groups and communities can work to improve their environment.

Learning Focus: Level 3

As students work towards the achievement of Level 3 standards in Civics and Citizenship, they build on their understanding of Australian society and investigate some of the different cultural groups, including Aboriginal and Torres Strait Islander (ATSI) communities, that make up the Australian community. They learn about the contributions that people from diverse groups have made to may aspects of the Australian way of life. This includes contributions to the arts, industry, medicine and science, as well as to other aspects of their life including food, festivals and sporting events. Students learn about some key events, which contributed to the development of the Australian nation. They explore symbols and celebrations of Australia’s and Victoria’s past and present; for example, the Australian national flag, the ATSI flags.

Standards: Level 3

Dimension: Civic knowledge and understanding

Students demonstrate understanding of the contribution of people from the many culturally diverse groups that make up the Australian community.

Learning Focus: Level 4

Students learn about the origins and establishment of the Australian nation at Federation. They consider the effects of Australian federation on the democratic rights of different groups of people such as Aboriginal and Torres Strait Islander (ATSI) people, women and non-British migrants.

They consider the experiences of diverse cultural groups, including ATSI communities and their contributions to Australian identity. They consider the values important in a multicultural society such as respect and tolerance. 

“They compare Australian legal processes with those of other cultures, such as those of ATSI communities”

Standards: Level 4

Dimension: Civic knowledge and understanding

They explain the concept of multiculturalism and describe the contribution of various cultural groups, including Aboriginal Torres Strait Islander communities, to Australian identity. 

Strand: Discipline – Based Learning

The Aboriginal Resource Trail is designed for a range of students from Early Childhood through to Secondary. Within the strand, Discipline- based Learning the Aboriginal Resource Trail Program is able to include criteria in most of the domains however its main emphasis is in the area of The Arts, Humanities and Science. 

English is a domain that is also supported through this program. The students use their senses and observations to make generalisations and to explore the material that is provided however it is not explicit in this domain. The students are also exposed to some Aboriginal vocabulary. 

	Domain: The Arts

The students participate in a rope making activity using the natural material cumbungi, as used in traditional Aboriginal rope making. They also grind ochre to make paint using traditional methods. There is a focus on expressing a sense of belonging and connection to the land.

Standard: Level 1&2

Dimension: Creating and making 

At Level 1, students make and share performing and visual arts works that communicate observations, personal ideas, feelings and experiences. They explore and, with guidance, use a variety of arts elements (on their own or in combination), skills, techniques and processes, media, materials, equipment and technologies in a range of arts forms. They talk about aspects of their own arts works, and arts works and events in their community. 

At Level 2, students create and present performing and visual arts works that show emerging arts knowledge and an ability to plan arts works that communicate ideas, concepts, observations feelings and/or experiences. They demonstrate an emerging ability to select, arrange and make choices about expressive ways of using arts elements, principles and/or conventions. They use skills, techniques, processes, media, materials, equipment and technologies in a range of arts forms. They identify, describe and discuss characteristics of their own and others’ arts works.
Learning Focus: Level 3

In Art, students look at and talk about examples of weaving from various cultures, then explore the potential of weaving techniques and processes to create pattern, repetition and contrast using a range of media (rope making with cumbungi). Using appropriate arts language they begin to identify and describe ways they and others use specific elements, principles and or conventions, skills, techniques and processes and discuss how ideas, feelings and purpose are conveyed. They reflect on their own and other people’s arts works and ideas. (Ochre Painting)

Standards: Level 3

Dimension: Creating and making

At Level 3, students create and present works in a range of arts forms that communicate experiences, ideas, concepts, observations and feelings. They select and combine a range of arts elements, principles and/or conventions, and use a range of skills, techniques and processes, media, materials, equipment and technologies

They show evidence of arts knowledge when planning arts works for different purposes and audiences and identify techniques and features of other people’s works that inform their own arts making

Dimension: Exploring and responding

At Level 3, students comment on the exploration, development and presentation of their arts works, including the use of specific arts elements, principles and/or conventions, skills, techniques and processes. They identify and describe key features of arts works from their own and other cultures, and use arts language to describe and discuss the communication of ideas, feelings and purpose in their own and other people’s arts works. 

Standards: Level 4

Dimension: Creating and making

At Level 4, students discuss traditional and contemporary arts works using appropriate arts language to describe the content, structure and expressive qualities of their own and other people’s works from a range of arts disciplines and forms. They interpret and compare key features of arts works made in a range of times, places and cultures. They identify and describe influences on their own works and discuss the purposes for which arts works are created in different historical and cultural contexts. 



	Domain: The Humanities – Level 4 moves to economics, geography and history 

As part of the program children are introduced to maps outlining the different Aboriginal language groups within Australia, with particular reference to Victoria and the Kulin Nation. Concepts of time, chronology and sequencing are explored through the changes that have happened in Melbourne, with particular reference to the site occupied by the Royal Botanic Gardens today. Students explore artefacts from the Kulin Nation with particular reference to how tools and resources were used

Learning Focus: Levels 1 & 2

As students work towards the achievement of Level 3 standards in the humanities, they draw on their own experience to help them understand the world around them, .. they learn about the concepts of time, chronology and sequencing and change and continuity. Through reading and listening to narratives, including personal stories and participation in celebrations students begin to learn about the cultures and histories that have contributed to Australian society, and by seeing and hearing about other places outside their experience they begin to consider how and why other times and places are different from their own.

Students develop their awareness of spatial concepts. They recognise the globe as a model representation of Earth and can locate Australia and other places with which they have links. By examining artefacts and listening to the oral history of relatives, teachers and community members, students become aware of the various types of geographical and historical l evidence. 

By observing the characteristics of different places, and prompted by questions, students think about environmental differences, locally and in other parts of Australia and the world, and why these differences exist. They begin to grasp the role and importance of the various cultural groups that make up the Australian community, including Aboriginal and Torres Strait Islander communities. They explore what their local area might have looked like before European settlement. 

Students are introduced to the concept of resources and their management, and begin to understand how resource use reflects community interdependence and economic sustainability. 

Standards: Level 3

Dimension: Humanities knowledge and understanding

At Level 3, students describe and sequence some key events in Australian history, some key commemorations and celebrations including Anzac Day, and key aspects of the histories of cultural groups that make up their class, community and nation. They describe how aspects of places in their local area have changed over time. From direct observation or observation of a variety of media, they describe the human and physical characteristics of their local area and other parts of Victoria. They describe how people use and affect different environments in Victoria. 

Dimension: Humanities skills

Students use a range of historical evidence, including oral history, artefacts, narratives and pictures, to retell events and describe historical characters.

Standards: Level 4

Dimension: Geographical knowledge and understanding

They compare the various ways humans have used and affected the Australian environment. They use geographic language to identify and describe the human and physical characteristics of local and global environments depicted by different kinds of maps, diagrams, photographs and satellite images. 

Dimension: Historical knowledge and understanding

At Level 4, students demonstrate their knowledge and understanding of significant events in Australian history including Aboriginal and Torres Strait Islander history, European settlement, the development of the colonies, the development of the wool industry, the 1850s gold rushes; the moves to self-government, Federation; and World War I. They demonstrate an understanding of the histories of some cultural groups which make up Australia today. They make links and appropriate comparisons with contemporary Australia. 

They compare and contrast the values and beliefs of Australians and people of other cultures. They compare aspects of different cultures and countries, in both the past and present, and ask questions about their own society. They sequence events and describe their significance in bringing about particular developments. 

Standards in Economics are not as relevant to this program.



	Domain: Science

As part of the program students become aware of the way Aboriginal life is connected to the land; their reliance on the land to sustain them physically, their knowledge of the biological world and their sustainable ways of living. 

Learning Focus: Levels 1&2

Students use their senses to explore the world around them; for example, day and night, the seasons and living and non – living things. They describe their activities and observations using both general and science-specific language; for example, hard, soft, long..

Students begin to observe and generate questions about situations and phenomena such as life cycles

Standards: Level 3

Dimension: Science knowledge and understanding

Students identify and describe the structural features of living things, including plants and animals. They identify how these features operate together to form systems which support living things to survive in their environments. They distinguish between biotic and abiotic factors in their environment and describe interactions that occur between them. They describe natural physical and biological conditions, and human influences in the environment, which affect the survival of living things.

Standards: Level 4

Dimension: Science at Work

At Level 4, students analyse a range of science-related local issues and describe the relevance of science to their own and other people’s lives. They explain how sustainable practices have been developed and/or are applied in their local environment. They describe the contributions Australian scientists have made to improve and/or change science knowledge.



	Strand: Interdisciplinary Learning

Our Aboriginal Resource Trail is designed for a range of students from Early Childhood through to Secondary. Within the strand, Interdisciplinary Learning our Aboriginal Resource Trail Program is able to include criteria in each of the domains, with the exception of Information and Communications Technology

	Domain: Communication

Students listen to information provided but are also asked to interact with their presenters, formulate questions and draw on their own personal experiences. They can be asked to empathise with a different culture’ s point of view. Presenters use non-verbal strategies and there is recognition of the importance of peer interaction. 

Learning Focus: Levels 1, 2 & 3

As students work towards the achievement of Level 4 standards in Communication, they begin to identify basic communication conventions in the classroom and playground such as being attentive listeners, facing the speaker, and taking turns. They learn to focus their attention and to listen without interrupting. Students practise retelling what a speaker has said to them and learn to ask questions when appropriate, exploring the interactive nature of communication

As students work towards the achievement of Level 4 standards in Communication, they practise the skills of being attentive listeners and viewers in pairs, small groups and as a whole class. They are encouraged to use questions to clarify meaning and to extend interaction. They experience, respond to and begin to interpret a variety of aural, written and visual texts, discussing alternative meanings and perspectives when they arise. 

When communicating with others, students begin to distinguish between differing contexts, purposes and audiences and they learn to modify their communication accordingly; for example, when playing with friends in the playground and talking to classroom visitors. 

As students work towards the achievement of Level 4 standards in Communication, they listen attentively when required and learn to respond and interject appropriately. They learn about appropriate body language when reacting to a speaker and use feedback from peers and the teacher on their own body language to improve their reactions. They practise paraphrasing what a speaker has said to check meaning and ask clarifying questions where meaning is unclear. 

Standards: Level 4

Dimension: Listening, viewing and responding

At Level 4, students ask clarifying questions about ideas and information they listen to and view. They develop interpretations of the content and provide reasons for them. They explain why peers may develop alternative interpretations. They describe the purpose of a range of communication strategies, including non-verbal strategies, and evaluate their effectiveness for different audiences. 

	Domain: Design, Creativity and Technology

In this program students discover how indigenous people used the natural resources and manipulated them to assist them in their day to day living. The standards introduced at Level 3 are specific to students investigating, designing and producing their own designs. The ART program would be of assistance in this area only if you are focusing on technologies used by Aboriginal people or as a pre or post excursion to follow up on design briefs that the students participate in.

Learning Focus: Levels 1, 2 & 3

Students explore differences between natural products and artefacts, and learn that materials can be recycled and reused to produce new products. They play with and manipulate materials in both a free and focused manner to foster development of their design and technical skills. They learn appropriate terminology including the names of materials and their characteristics and properties, e.g rough, smooth, shiny, soft, flexible.

As students work towards the achievement of Level 3 standards in Design, Creativity and Technology, they come to understand that people use creative, imaginative and inventive thinking to help them meet human needs and wants. They enquire about and question their world, offering ideas and suggestions based upon their experience of working with materials/ingredients and systems components. They investigate what products and systems can do, how they work, and why they are the way they are. They play with and manipulate materials/ingredients, think about, discuss and describe their characteristics and properties (using terms such as strong, hard, stretchy and sweet) Students begin to recognise relationships between individuals and communities, and products, processes and systems. Responding to open-ended design tasks, students develop imaginative and practical design solutions to problems, needs and opportunities; for example, making a simple decorated bag for carrying personal items, modelling playground equipment, or making pots to grow herbs for use in a food product. 

Students investigate what products and simple technological systems can do, how they meet people’s needs, how they are used and/or work, what they look like and why they look the way they do. They learn what evaluation criteria are and, with guidance, develop simple evaluation criteria and use these to make decisions about, and assess, design ideas.



	Domain: Thinking Processes

Throughout the presentation the children use their senses to explore the material that is provided. They are asked key questions and asked to respond throughout the presentation

Learning Focus: Levels 1 & 2

With encouragement and support, they wonder, question and become adventurous in their thinking about these contexts. Students practice using all of their senses to develop skills in making observations which they share and record. 

Students begin to look for simple patterns in their observations by classifying familiar items and by looking for similarities and differences. In integrating information from their own observations, information from peers, teachers and other adults, and information from print and non-print texts, they begin to develop simple explanations for the phenomena they observe. These explanations – not necessarily complete – are the starting point for further questions and exploration. When students consider the explanations of others, they begin to ask, ‘How do you know?’ and ‘What makes you think that?’ and consider a range of possible responses. 

As students work towards the achievement of Level 3 standards in Thinking Processes, they explore the community and environment around them, and increasingly consider contexts and information which lie beyond their immediate experience. Questions and wondering are encouraged, recorded and shared, and become the basis for further learning. 

Standards: Level 3

Dimensions: Reasoning, processing and inquiry

At Level 3, students collect information from a range of sources to answer their own and others’ questions. They question the validity of sources when appropriate. They apply thinking strategies to organise information and concepts in a variety of contexts, including problem-solving activities. They provide reasons for their conclusions.




